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THEORETICAL FRAMEWORK & RESOURCE FOR SCAFFOLDING QUESTIONS
INTRODUCTION

o Nurse educators/teachers influence success of novice
nurses and must therefore be prepared with strategies
to enable novice nurses in developing critical thinking:

o Traditional, didactic teaching approaches common

DISCUSSION

. . ) In comparison to traditional, didactic teaching methods,
Novice Beginner Competent Proficient Expert literature overwhelmingly supports the use of creative,
constructivist teaching strategies to teach clinical
reasoning and critical thinking.
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CONFIDENCE & SATISFACTION
m Expert teacher and novice learner form trusting
relationship, are both engaged in knowledge
co-construction.

. . > = When nurses are more self-confident in patient
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THESIS

e Scaffolding questions is more effective for teaching critical
thinking skills and bridging the theory-to- practice gap
than traditional unidirectional teaching strategies.

e Through scaffolded education, teachers can guide the
nurse toward desirable learning outcomes:

o Progressive, evolving knowledge application,

o Develop adaptable conceptual framework,

o Confidence in decision-making.

COGNITIVE
STAGE
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(Adams, 2015; Benner, 1982; Bloom, 1956; Brandon, 2010; Krathwohl, 2002; Seibert, 2023; University of Florida, n.d.)

REFERENCES
Adams. . E. (2015). Joumatof
10.3163/1536-5050.1033.010

103(3): 152-153. O

IMPLEMENTATION & CONCLUSION
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CULTURAL RESPONSIVITY

e Safe, high quality patient care delivery is sustained
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